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1.  Provide a brief overview of the flipped approach 

2.  Describe our approach, activities, and resources for 
flipping our EAP classes 

Objectives 



What is a flipped classroom? 

Taken from: http://www.knewton.com/flipped-classroom/ 
	
  
	
  



Common criticisms 
§  “Not all students do the work at home.” 

§  Hold students accountable for doing their work 
§   “It would take teachers forever to make videos!” 

§  Use ready-made materials. 
§   “ESL classes aren’t formal lecture classes, so what is there to flip?” 

§  There’s more teacher-led activity than we think. 
§  “My curriculum has been established. How could I flip an entire 

class?” 
§  Flip as much as you can! 



Flipping in English language learning 

§  2014 TESOL Convention: 7 sessions, 1 showcase 
§  2015 TESOL Convention: 18 sessions, 1 showcase, 1 poster  



American Classroom Program 

§  Program objectives 
§  To prepare students for academic success 

§  Student population 
§  151 undergraduates (Fall 2014) 
§  Asia, South America, Middle East, Europe 

§  Courses offered: 
§  Reading/writing 
§  Listening/speaking 
§  Content courses (e.g., philosophy, calculus, American history) 
§  Service-learning  



Desired benefits in our courses 

1.  Increase engagement (Bergmann, Overmyer, & Wilie, 2013; Brinks Lockwood, 2014; Willis, 2013) 

2.  Increase learners’ autonomy (Bergmann, Overmyer, & Wilie, 2013; Han, 2015) 

3.  Provide opportunities for meaningful language production (Brinks 
Lockwood, 2014; Marshall, 2013) 



1) Increase engagement 

§  Activities: 
a.  Study group question development 
b.  Unpacking academic style 
 



Study group question development & participation  

§  Students will be able to: 
§  improve participation in groups 
§  assess note taking and listening skills 
§  practice developing questions 

Groups of 3-4; time: ca: 45 mins.  

Students work together to develop 
questions about the content video 
(using different types of questions) 

(ca. 15 mins.) 
	
  

Students take turns asking the 
questions about the content video. The 

other two students see who can 
answer the most questions correctly. 

(ca. 15-20 mins.) 
	
  



Unpacking academic style 

§  Students will be able to: 
§  Recognize informal language and style in an academic essay 
§  Apply what they have learned to revise their work 

  



At home 



Quiz 



In-class work (analysis) 



In-class work (analysis and revision) 



Benefits (engagement) 
•  Simulate a test preparation study 

group 
•  Work with content to increase use of 

the top levels of Bloom’s taxonomy 



2) Increasing students’ autonomy 

§  Activities: 
a.  Dictionary apps for pronunciation  
b.  Word & phrase for phraseology  





What does it mean?         Dictionary use 

Prolific              vs.        Productive 
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Producing or achieving a lot A prolific artist, writer, etc. produces 
many works of art, books, etc. 



Mobile apps for autonomous learning 



Word & Phrase 



In-class work 



Benefits (autonomy) 
•  Assist students in learning how to use 

mobile and we-based language tools 
•  Guide students in the exploration of 

language use 
	
  	
  



3) Increase language production 

§  Activities: 
§  TOEFL speaking practice 
§ Writing a paragraph 



Test Prep - TOEFL Speaking Practice  
§  Instructional video with tips, organization, and phrases 
§  Video  
§  Note cards (or Quizlet) that include speaking topics  



Paragraph writing (objectives) 

§  Students will be able to: 
§  Identify the three major components of a paragraph 
§  Evaluate a paragraph  
§  Write a coherent and cohesive paragraph 
 



Homework (video and note-taking) 



Worksheet for notes 



In-class work 

Paragraph 
strips 

Analyze sample 
paragraph

  
Write a 

paragraph 



Paragraph strips 

Like	
  sharks,	
  snakes,	
  and	
  spiders,	
  pirahnas	
  are	
  widely	
  feared.	
  

Although	
  most	
  people	
  consider	
  piranhas	
  to	
  be	
  quite	
  dangerous,	
  they	
  are,	
  for	
  the	
  most	
  
part,	
  en<rely	
  harmless.	
  

Piranhas	
  rarely	
  feed	
  on	
  large	
  animals;	
  they	
  eat	
  smaller	
  fish	
  and	
  aqua<c	
  plants.	
  

When	
  confronted	
  with	
  humans,	
  piranhas’	
  first	
  ins<nct	
  is	
  to	
  flee,	
  not	
  aCack.	
  

Their	
  fear	
  of	
  humans	
  makes	
  sense.	
  	
  

Far	
  more	
  piranhas	
  are	
  eaten	
  by	
  people	
  than	
  people	
  are	
  eaten	
  by	
  piranhas.	
  

If	
  the	
  fish	
  are	
  well-­‐fed,	
  they	
  won’t	
  bite	
  humans.	
  

h#p://wri*ngcenter.unc.edu/handouts/paragraphs/	
  

	
  



In-class analysis 



Benefits (production) 
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•  Encourage timed-practice with 
immediate feedback 

•  Benefit from hearing responses by 
others 

	
  
	
  	
  



Feedback from students (2014-2015) 

“The videos were practical 
because we got to replay them as 
much as we wanted, and the in-
class exercises tested our ability 
to understand what the video 
said.” (Ali) 

“TOEFL videos are helpful and I improved 
my scores from 533 to 603. I couldn’t even 
believe it. If we truly spent some time on 
the videos and exercises, then we had 
succeeded already.” (Michael) 

“Prep via video and in-class 
exercises were very helpful. It 
helped to save time in 
class.” (Ming) 

“We have videos and other 
resources that can help us to 
improve writing and reading 
skills, which is 
awesome.” (Maria) 



Thank you! 

e.voss@neu.edu 
i.kostka@neu.edu 
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